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Preface

he eleventh edition of The Art of Being Human, like its
predecessors, introduces students to the joys of the
humanities—those disciplines that reflect the best
efforts of human culture through the ages and around the
globe. As always, our aim is to communicate our enthusi-
asm for the humanities both as the source of experience for
the mind and the emotions, and as a path to self-knowledge.
By becoming acquainted with the creative arts and learn-
ing to think critically about them, students will inevitably
better understand themselves and the world they live in.
The Art of Being Human tells the story of outstanding
achievements in the humanities throughout history and across
the world’s many cultures. We acknowledge the contribu-
tions of the past because people very much like us lived there,
and those people created remarkable works that continue to
move us today. What they said and did can shed light on the
present. And we explore the works of modern and contempo-
rary artists, knowing only that some of these will become, like
their predecessors, classics and even masterpieces. Whenever
we revisit this text, we find new reasons to rejoice and new
stimuli for the senses in work from both past and present, and
from cultures and peoples around the world.

How This Book Is Organized

The Art of Being Human is unique among introductory texts
in the humanities because of our focus both on the human-
istic arts—literature, music, art, performance—and on
persistent philosophical themes including religion, moral-
ity, happiness, and freedom. Unlike the typical chronolog-
ically organized text, The Art of Being Human allows us to
explore themes and disciplines individually and also to
draw significant connections among them.

Chapters 1 to 3 offer a basic foundation for the study of
the humanities. We define what we mean by “the human-
ities” in Chapter 1; in Chapter 2, we emphasize the impor-
tance of critical thinking in understanding the disciplines
and themes that are presented and discussed in the text;
and in Chapter 3, we describe the role of myth as it under-
lies our study of the humanities.

Chapters 4 to 9 provide accessible, comprehensive
explorations of the basic disciplines of the humanities: liter-
ature, art, music, theater, musical theater and dance, and
film and television.

Chapters 10 to 16, which set this text apart from other
introductory humanities texts, offer wide-ranging discus-
sions of themes that have proved central to cultures around
the world. These themes—including religion, morality,

happiness, love, freedom, the role of nature, and the chal-
lenge of death and life-affirmation—introduce the phil-
osophical questions that have confronted humankind
throughout its existence, and the ways in which they have
impacted and been reflected in the arts.

What’'s New in This Edition

For this new edition, we’ve created an extraordinary new
learning architecture: REVEL. Every feature that students
formerly may have accessed through MyHumanitiesKit or
MyArtsLab is now embedded in this new cross-platform
environment—music, architectural panoramas, Closer
Looks, studio technique videos, self-tests, and so on. You
can zoom in on a piece of art, switch on the chapter audio,
and listen to the text being read to you while you look at
the image. You can begin your day at home, working with
a chapter on your laptop, get on the bus, continue working
on your smart phone, arrive at school, and open the chapter
on your tablet. REVEL is as fully mobile as you are, and
you can use it on any device, anywhere and anytime.

We firmly believe that this new learning architecture will
help your students engage even more meaningfully in the
critical thinking process, helping them to understand how
cultures influence one another, how ideas are exchanged and
evolve over time, and how this process has led us to where
we are today. Perhaps most important, the connections
drawn in this text (and emphasized in the REVEL architec-
ture) allow students to better understand themselves.

The Art of Being Human has remained popular through
ten editions because the humanities are alive and will
be alive forever—and as a part of our daily lives, they
constantly grow and change. Thus, the present text
includes a number of important revisions necessary to keep
our special approach to the humanities vital. Indeed, there
is very little throughout the eleventh edition that has not
been reexamined, revised, or rewritten. In particular, we
have focused on bringing the book clearly into the twen-
ty-first century with new material in virtually every chap-
ter about contemporary works and contemporary thought.
In addition to the new REVEL platform, you will find the
following changes:

» Major additions to every chapter on the disciplines
of the humanities are designed to introduce students
to contemporary figures and works. These additions
include:

o New sections on poetry in our time and the
post-modern novel (Ch. 4)
xiii
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« New sections on abstract expressionism, perfor-
mance and installation art, and digital art (Ch. 5)

« Expanded discussions of rock, hip-hop, and rap (Ch. 6)
« New discussions of contemporary playwrights in-

cluding David Mamet, August Wilson, and Tony
Kushner (Ch. 7)

o New sections on rock and jukebox musicals, and the
Broadway “spectacular” (Ch. 8)

» New sections on science fiction, animated film, and
the “comic book” blockbuster (Ch. 9)

» A completely new section on television, focusing on
the “new golden age” of television drama (Ch. 9)

o« An expanded emphasis on critical thinking is
reflected in:
« New image captions that invite students to form their
own opinions about what they are seeing

o A Critical Focus, a feature at the end of each discipline
chapter (Chs. 4-9), that offers a lens through which stu-
dents may look closely at a single work, or compare two
or more works within a genre, and invites them to use
their critical skills to respond to questions about these
works—to analyze and compare, for example, poems
about dying young by Walt Whitman, Wilfred Owen,
and A.E. Housman, or to discuss the appeal of “bad”
characters like Tony Soprano and Omar Little of The Wire

o Revisions and updates to the thematic chapters
(Chs. 10-16) reflect both contemporary thought and a
more wide-ranging focus on global cultures.

o Learning Objectives aligned with major heads
throughout each chapter, and Looking Back sections at
the end of each chapter, guide students to focus on the
important overall concepts introduced in each chapter.

* Musical selections that are being made available for
listening via the REVEL are indicated by an /§ icon in
the printed text.

Enduring Strengths in
The Art of Being Human

No book enters an eleventh edition unless it is built on a
sound foundation. The eleventh edition of The Art of Being
Human continues to reflect our belief that a non-chrono-
logical structure can lead to a deeper understanding of the
humanities disciplines. We retain here our focus on the indi-
vidual artistic disciplines and on philosophical themes that
have been central to the study of the humanities through
the years. This new edition builds on the many strengths
that have made this text highly respected and easy to use.
These strengths include:

o Full coverage of the humanities. The Art of Being Human
discusses all the important disciplines and examines

connections to issues that remain of vital importance.
Students are encouraged to explore how the arts and
social themes relate to their own lives.

o Individual treatment of disciplines and themes. The book’s
topical organization allows students to explore one ar-
tistic mode or theme at a time, rather than having to
cover multiple disciplines and themes in each chapter,
often the case in chronologically organized texts.

o Flexible organization. Each chapter stands on its own, so
the book can be taught in any sequence and can be easily
customized to meet the goals of any number of intro-
ductory courses on the humanities in two- and four-year
colleges.

o Diverse range of traditional and contemporary examples
of all the arts. The Art of Being Human strives to famil-
iarize students with the reach of the humanities by
including many examples of literature and art from
cultures around the globe. We address issues that re-
main of vital importance for an increasingly global
society.

» Accessible writing style. We strive to explore the world of
the humanities in a contemporary idiom that students
can easily understand.

« An impressive visual program. The more than 250 color
images provide students with a rich visual appreciation
of the arts. All of the images and their captions are tied
directly to discussions within the text.

Our hope is that students who read this book will discover
much about themselves, in addition to gaining an under-
standing of human culture that will prove rewarding in their
ongoing development. If, as Katherine Mansfield once said,
a great poet must first be a great poem, what shall we say of
the fully realized human being? Won't such an individual be
not only a poem but also a song, dance, painting, play, movie,
or new idea? These are distant stars at which to aim, but a
journey too easily accomplished may not be worth the effort.

Pearson Choices
and Resources

Pearson humanities titles are available in the following formats
to give your students more choices—and more ways to save.

Explore REVEL—dynamic content matched to the way
today’s students read, think, and learn.

Ideal for the unique approach to the humanities reflected in
The Art of Being Human, REVEL includes:

» Spoken audio

« Pan/zoom and scale markers for nearly every image

» Writing prompts of several varieties to foster critical
thinking



o 360-degree architectural panoramas and simulations of
major monuments

» Media interactives and videos, including “students on site”
videos shot and narrated by proficient student learners

« Quizzing that allows students to check their under-
standing at regular intervals

Fully mobile, REVEL enables students to interact with course
material on the devices they use, anywhere and anytime.

REVEL’s assignability and tracking tools help educators:

« Ensure that students are completing their reading and
understanding core concepts

« Establish a clear, detailed schedule that helps students
stay on task

« Monitor both class assignment completion and individ-
ual student achievement

Build your own Pearson custom course material.

For enrollments of at least 25, the Pearson Custom Library
allows you to create your own textbook by:

+ Combining chapters from best-selling Pearson textbooks
in the sequence you want

« Adding your own content, such as a guide to a local
art museum, a map of monuments in your area, your
syllabus, or a study guide you have created

A Pearson Custom Library book is priced according to
the number of chapters and may even save your students
money. To begin building your custom text, visit www.pear
soncustomlibrary.com or contact your Pearson representative.

Explore additional cost-saving options.

« The Books a la Carte edition offers a convenient, three-
hole-punched, loose-leaf version of the traditional text
at a discounted price—allowing students to take only
what they need to class. Students save 35% over the list
price of the traditional book.

Instructor Resources

» PowerPoints

Instructors who adopt the text may gain access to a robust
collection of PowerPoints illustrated with images from the
text, additional media, and class discussion prompts.

+ Instructor’s Manual and Test Item File

This is an invaluable professional resource and reference
for new and experienced faculty that includes time lines,
checklists of major concepts, and teaching strategies. The
test bank includes multiple-choice, short-answer, and essay
questions. Available for download from www.pearsonhigh
ereducation.com
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» MyTest

This flexible online test-generating software includes
all questions found in the Test Item File. Instructors can
quickly and easily create customized tests with MyTest at
www.pearsonmytest.com
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CHAPTER 1

Defining the humanities is no longer as simple as it once was. At one time, the word
“humanities,” which grew out of the term “ humanism,” simply meant the study of
what the best minds of classical Greece and Rome—the great artists, writers, and phi-
losophers—had accomplished. During the Renaissance, the huge artistic and political
revolution that swept over Western Europe beginning in the fourteenth century, inter-
est revived in the cultures of ancient Greece and Rome—cultures that had been left
largely unexamined during the thousand-year span following the fall of Rome. The
intelligentsia of the Renaissance believed that only through a study of classical art,
literature, and philosophy could a person become fully human.

These disciplines became known as the humanities. In time, the term grew beyond
the study of Greek and Roman cultures to include those of major Western European
countries: first Italy, then France and Spain, then Britain and, finally, Germany. As cul-
tures multiplied, so did the disciplines people needed to study in pursuit of human-
ness. Music, theater, and dance began to flourish during the Renaissance, and scholars
discovered that these disciplines were also part of the ancient world’s legacy.

More recently, this ethnocentric view of the humanities—the study of Western
cultures—has expanded again to acknowledge the vast contributions of cultures
beyond Europe. The art, music, theater, and literature of China, Japan, and other Asian
nations, as well as those of Africa and the Americas, have become important additions
to the study of the humanities.

Being Fully Human

1.1  What are the humanities?

In this book, we define the term humanities as broadly as possible. Yes, we still need
to pay attention to extraordinary artistic and intellectual achievements that have been
singled out for special praise and that now represent what is sometimes called the
“humanistic tradition.” All of us belong to the human race and should want to know
as much as possible about the distinguished contributions of those who have gone
before. We may also find in our study of the humanities our response to the traditional
mandate: Know thyself. By exploring the contributions of others, we begin to see how
we ourselves might contribute—not, perhaps, as great artists or writers or musicians,
but as more thoughtful and critical human beings.

We do need to recognize that the “humanistic tradition” was for many centu-
ries limited more or less to the contributions made by men of the classical and then
the Western European worlds. Plato and Michelangelo and Shakespeare continue to
deserve our admiration and reward our study. But our study should and does include
those persons, both male and female, past and present, from around the globe, who
may be little known or not known at all, who nevertheless left behind or who now
offer a myriad of wonderful songs, poems, and provocative thoughts waiting to be
appreciated.

The humanities are also the creative and intellectual expressions of each of us in
moments of inspiration, whether they happen in the shower or just walking down
the street on a balmy day when our spirits are lifted by the sheer joy of being alive. In
these times of global fears and a future of uncertainty, in these times of dizzying tech-
nological advances that can be both marvelous and bewildering, when it can be hard
to pinpoint our identity in time and space, the humanities offer a safe haven, a quiet
harbor where we can moor our vessels and, at least for a time, confirm who we are.

Each of us is more than a gender, an age, an address, an occupation. Each of us
embodies thoughts, expressed or not, the capacity to be moved, the need to laugh or
cry, longings for things just beyond our reach. The humanities give us stories to inspire
our imagination, ideas fo stimulate our intellect, musical sounds to excite our pas-
sions, and the knowledge that we can respond to the creativity and thoughts of others.

The Humanities: A Shining Beacon
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4 PARTI

Exploring the Humanities

Studying the humanities allows us to look inward to see what we think and what
creative impulses lie dormant and cry out to be released. A greater knowledge of
the humanities helps us confront our true identity. A major aim of this book is to
show how a study of the humanities can be the starting point for the journey into
self-knowledge.

Studying the Humanities: The Importance

of Critical Thinking

The humanities comprise not only the inspiring achievements themselves, but also the
study of those achievements, as well as the critical process by which scholars and crit-
ics analyze and interpret them and then communicate their findings to others so that
the works they study will never be forgotten. And the humanities are the critical pro-
cess by which we ourselves look squarely at and come to appreciate what is there for
us to read, see, or hear. This process, often called critical thinking, is essential to being
effectively human, especially as the world’s tempo increases. In fact, so crucial is crit-
ical thought, and so important are the humanities in developing it, that the following
chapter is devoted solely to the subject.

The humanities offer a technique for living accessible to every human being who
wants to do more with life. They offer a way of life filled with moments of critical
thought and aesthetic pleasure, and they are urgently needed in our world.

The humanities are addictive. Once you let song and story, music and dance, and
words and ideas into your life, you can never live without them. And you should
never have to. The humanities may best be appreciated in our quiet moments, and
quiet can also be addictive in a noisy world. If only everyone on earth would insist on
these quiet moments, wouldn't the world be a happier (and a safer) place?

In a world that has become a global village, in a world with all its hovering threats
of terror attacks and dirty bombs, with so many who are more than willing to sacrifice
their own lives to kill others, in a world of environmental woes, a world in which cyn-
ics wonder about the value of living—in such a world there are always the humanities
to lift our spirits. Art and music and literature, stories and songs, all the marvels of the
human mind, the architectural and engineering achievements, or just noticing the first
spring flower keep reminding us of what it means to be truly human.

Humankind will not necessarily prevail just because we are living longer. Genetic
scientists envision replacing the gene responsible for aging; eventually, they prom-
ise life expectancies that were once found only in literary fables. (Perhaps some of us
may live to celebrate our “eleventy-first birthday,” like Bilbo Baggins of The Hobbit.)
Existing on and on without coming to terms with who we are and without knowing
how to reach a safe haven inside when the world gets maddeningly chaotic about us
might not be the best technique for living. The humanities help make longer life spans
abundantly richer.

Redefining the Humanities in a Wider World

The key to the richer life is to be as open-minded as possible. One of the dangers of liv-
ing longer is becoming too firmly enclosed by the values many of us have held since
our earliest days. The humanities cannot fail to inspire open-mindedness. Exploring
the literature, music, art, and patterns of thought of other cultures is indispensable to
our own development. Why? The answer is simple: The world has grown too small
for us not to care what is happening all around us; and the world is just that—all
around us. So we need to balance a sharper awareness of who we are with a broader
understanding of who they are; for they are part of us, and we of them.

The cultural history of Western civilization, as traditionally presented, simply
will no longer suffice. During the time of the ancient Greeks, for example, were there
not many women who thought great thoughts and secretly wrote great poems?



CHAPTER 1

While the much heralded early civilizations, like those of Egypt, China, Japan, Rome,
and Greece, have received abundant attention and been the subject of countless critical
and historical studies, they do not tell the whole story of human genius. Rich cultures
flourished in Africa; in South and Central America; in the North America that was
inhabited long before Columbus “discovered” it; in the lands that produced Islamic
art, science, and philosophy, lands once thought too mysterious for the Western mind
to understand; in lands of the unknown people who built Stonehenge in England and
the 30-foot statues that stand at eternal attention on Easter Island. While owners were
sipping juleps on plantation verandas, slaves in their humble shanties were weaving
elaborate tales and singing complex songs to keep their heritage alive.

The primary mission of this book is, therefore, to show you that a wonderful, a
magical world of human devising has existed for as long as humanity has existed and
that it is still there, waiting each day to be discovered anew. It is the world of the
humanities. The humanities are here. They are just outside your door, waiting. They
are even inside you if you know where to look. All you have to do is open that door or
get in touch with your creative self and extend a welcoming hand. If you do, your life
will be changed very much for the better. And you will want to run out into the street
and share the wonder with everyone you meet!

Gifts of the Humanities

1.2 What are the gifts of the humanities?

Economics tells us that the wants of people are insatiable, but resources are limited.
Because almost everything is scarcer than we would like, treasured possessions, as
well as basics such as food and shelter, come with a price tag. Even water is becom-
ing scarce; it may not be long before we have to pay premium prices just to slake our
thirst, let alone water our lawns. Do we have enough money to buy everything we
want? The answer is usually NO!

With the humanities the problem is reversed. The resources of the humanities are
unlimited, but all too often our wants are meager. In the economic world, we can’t
always be rich by choice, but in the world of the humanities, we can be “poor” by
choice.

Several decades ago, during a severe recession, banks attracted savings deposits
by offering gifts to those who would forego spending and open CD accounts instead.
People walked out with new toasters, blenders, steam irons, and luggage; and, of
course, bank reserves swelled. Such incentives are cyclical in nature, but the human-
ities always have gifts that are there for us regardless of what the economy is doing.
Here are some of them.

Beauty
Ever since philosophy began, ever since thoughtful people started asking what makes
life good, the answer often involved something called beauty. Its close connection
with pleasure has always seemed apparent. It is pleasant and desirable to see beauti-
ful things and beautiful people. People prefer to live amid beauty than amid ugliness.
Though people may debate whether a particular person or piece of music
is beautiful, there is widespread agreement that something deserves to be called
beautiful if the arrangement of the parts is pleasing, if it seems right. The rightness
of the arrangement determines the pleasure that it gives us. When there is something
in an arrangement that seems nof right, we are less attracted, possibly even repelled.
What are the criteria for something seeming right? That is, admittedly, the tricky part.
Is judging an arrangement—of a painting, a person’s face, a story, a dramatic
moment—as right or not right entirely subjective? Yes and no. Culture can play a

The Humanities: A Shining Beacon

5









8 PARTI

Exploring the Humanities

So do the serene gliding, graceful leaps of a figure skater, the seemingly impossible
spins of a snow boarder or X Games athlete, the angular pops of hip hop dancers, and
the fluid grace of champion runners. The arrangement of the parts in a given move-
ment seems right, even if we don’t see their function. Many of us are not as coordi-
nated or as strong and well-trained as a great dancer, skater, or runner. If we were,
then their art might seem less beautiful.

Language

Words in varied combinations are the means by which we communicate to ourselves
and with each other. Through language, we make ourselves understood to others, and
we are able to understand what we read and what others are saying. The need for
language becomes apparent at an early age; we develop a love of language if we are
fortunate enough to be around adults who talk to us (but not in baby talk), who enjoy
reading, and who read to us.

Children develop through recognizable and documented stages. Most children
between the ages of 2 and 3 become word-conscious. The need to attach a name to
everything in sight appears to be an inborn instinct. Parents as well as older siblings
can be annoyed at hearing the persistent “What's that?” throughout the day, even as
they are happy that the insatiable demand for words is proceeding as it should. At this
stage, children like to repeat sentences and phrases they hear in their surroundings,
unconcerned that they have no idea what these words mean. Children like the sound
and the “taste” of words. Unfortunately, the insatiable need to add to and replenish
our vocabulary does not always stay with us.

ACQUIRING MODELS How or when some of us lose the need for more words is a
complex mystery. Unraveling it is perhaps less important than the awareness that it
does not have to happen. That's where the humanities come in. Through reading, through
listening to great language on the stage or screen—or, better yet, through reading
poetry aloud—we acquire models of how to say things in ways that make others sit
up and take notice. People experienced in using the humanities as a technique for liv-
ing sometimes make a point by directly quoting well-known lines, assured that their
friends will catch the reference.

One of the most famous lines in all of drama is the beginning of Hamlet’s third
soliloquy: To be or not to be: that is the question. When people on similar wavelengths are
discussing whether, for example, to stay home and watch television or go downtown
for a costly evening of eating out and seeing a movie, the comment “Ah, that is the
question” communicates instantly that the speaker is not leaning one way or the other
but is wide open to suggestions. Directly quoting or providing variations on famous
lines that you know others will recognize is not only fun but cuts down on the need
for details and circular discussions.

The most popular work of the medieval English poet Geoffrey Chaucer (c.1343—
1400), The Canterbury Tales, contains a collection of unforgettable stories as well as
famous descriptions of the people who tell them. Chaucer was a master at capturing
the essence of his characters with swift strokes of his pen, and many of his descrip-
tions are part of the reservoir of language in the minds of people who read. One of
the characters is a lawyer who is always in a hurry and apparently so busy that he
could easily have been the envy of lazy people. After describing the man and his
behavior in detail, Chaucer adds: “Yet he seemed busier than he was.” Who knows
how many thousands of readers over the last 600 years have used some version of
this line in referring to people who display the same kind of feverish but essentially
meaningless activity? A high school student, asked why he is not doing his home-
work, responds: “I'm very busy with other things.” We roll our eyes and say, “He
seems busier than he is.”
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Exploring the Humanities

people with whom you are conversing. If their language tends to be fresh and interest-
ing, chances are they spend a lot of time reading. Perhaps your own language reflects
the same habit. We hope so.

Here is an excerpt from a poem by Taylor Mali, who has had a varied kind of life,
having taught for nine years, studied acting with the Royal Shakespeare Company,
and then become a poet and advocate of teaching literacy in the classroom. The poem
is titled “Totally like whatever, you know?”

In case you hadn't noticed,

it has somehow become uncool

to sound like you know what you're talking about?

Or believe strongly in what you're saying?

Invisible question marks and parentheses (you know?)’s
have been attaching themselves to the ends of our sentences?

Even when those sentences aren't, like, questions? You know??

]
igesas

Language is not only the vehicle through which we can display our savvy in everyday
dealings with others; it is also the means by which we formulate ideas. Still, all of us
have flashes of ideas that we can’t quite catch hold of because the words aren’t there.
A statement attributed to Albert Einstein (perhaps incorrectly) suggests that “If you
can’t explain it simply, you don’t understand it well enough.” When someone explains
a complicated idea such as the theory of relativity and we nod to signify understand-
ing, we are more or less guaranteeing that we would be able to deliver the identical
explanation in our own words. Very often we cannot.

Words are the means by which we think. If we have no words, we cannot have
ideas. We can have intuitions without words, but they are not the same as ideas. Intu-
itions are, of course, vital human resources. We don’t need words to find a piece of
music exciting. Intuitions are necessary for a full appreciation of much that the human-
ities have to offer. But through our philosophers, novelists, and poets, we derive a love
for exciting ideas. After reading a stimulating passage that makes an explosive point,
one often says to oneself, “Oh! I wish I'd thought of that!” (And don’t we all glow with
pride when we advance an idea that meets with approval, even admiration, an idea
others wish they had thought of?)

Thinking helps us keep our sanity—even in our world of rapidly accelerating
change and technological marvels that are said to think for us. Fortunately, the brain
can still be what makes us want to do more than just survive. Thinking keeps us in
touch with ourselves and the world around us. Thinking comes in a variety of forms.
Rigorous studies such as mathematics, physics, and economics provide powerful
exercise for the brain, but not all of us are adept at these disciplines.

Yet happily, we have the humanities, which widen both our emotional range and
our understanding of many things: the past, the present, human behavior, the work-
ings of the creative mind, and the many unanswered questions that philosophers, sci-
entists, and theologians have asked for centuries.

TEACHING BY ASKING: THE SOCRATIC METHOD The Society for Philosophical
Inquiry movement is the brainchild of Christopher Phillips, author of Socrates Café
(2001), which describes various venues, all with that name, in which society members
gather to discuss and share ideas. The format for the meetings is inspired by the teach-
ing methods of Socrates (469-399 BCE), mentor of Plato (427-347 BCE).

Socrates and his young students would gather in an Athenian grove and discuss
specific questions, such as “What is justice?” As recorded by Plato—since the master
himself, as far as we know, wrote nothing down—the discussions took this form:

The question is posed by Socrates.



CHAPTER 1

ONE STUDENT SAYS:  “Justice is whatever is in the best interest of the ruling party.”
SOCRATES ANSWERS:  “Can the ruling party ever pass a law that is for some reason
not in its best interest?”

STUDENT: "I suppose it could happen.”

SOCRATES: “If it did happen, would the people be justified in breaking that
law?”

STUDENT: “I don’t think so. A law is a lnw.”

SOCRATES: “In other words, it would be wrong to break a lnw just because
somebody thought it was not in the best interest of the ruling
party.”

STUDENT: “Well . . . maybe it could be broken.”

SOCRATES: “If you thought the law could be broken and [ said it couldn’t,
which of us is right?”

STUDENT: “I guess in that case we’re both right.”

SOCRATES: “Is this your idea of a just society—one in which anyone can

decide whether to obey a law or not? Would you want to live
in such a society?”

STUDENT: “I. .. suppose I wouldnt.”

SOCRATES: “Then justice really has to be defined as something that is
absolute and not only in the best interest of the ruling party or

the individual who decides not to obey a certain law.”

Socrates here demonstrates the Socratic method—that is, teaching by asking ques-
tions that stimulate critical thinking, rather than lecturing. The point of a discussion at
a Socrates Café is not to solve all the problems of the world. It is to apply the technique
of the ancient philosopher and the techniques of other thinkers to puzzling questions
of the past and present. Clearly “justice” is one such issue. It has never been defined
to everyone’s satisfaction. Whether one agrees or not that justice is absolute and
unchanging or that there is no applicable principle other than “might makes right,”
the discussion and defense of ideas are ways of strengthening our mental faculties.
Like dancing, thinking needs no further justification.

A Deeper Sense of the Past

The humanities allow us to see more than our personal past. Through the humanities
we may immerse ourselves in the firsthand experiences of those who actually lived
and often struggled in the past—lived and struggled with many of the problems that
face us today. These experiences help each of us to better understand what living is
all about. The realized human being is an accumulation of what has gone before and how that
affects the present.

Through the humanities, we can live more than once: here and now, and yester-
day as well. Those who refuse to browse among the cumulative treasures of human
expression have only themselves to blame if they find themselves trapped in one sol-
itary existence.

Like all of us, the past has its right to be heard. It did not, we know, allow for the
full representation of its genius, for the contributions of both men and women from
a variety of cultures. Still, the past has its own glory, even as it stands. The statue of
Venus de Milo has been around for many hundreds of years. It no longer has arms,
but, gazing at it, we cannot help seeing the idealism, the adoration of the female form
that must have motivated the unknown classical artist. Becoming familiar with trea-
sures of the past brings us closer to those who came before us, inspires in us the pride
of belonging to the continuity of our species. The love of beauty is timeless and uni-
versal, and the past, as reflected in the humanities, has more than its share of beauty,
not to mention ideas and great language.

The Humanities: A Shining Beacon
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Exploring the Humanities

Some treasures from the past embody issues that still face us. The Oresteia, an epic
tragedy consisting of three plays by the Greek dramatist Aeschylus (525-456 BCE), is
based on a very ancient myth about the murder of a mother and her lover by a son
seeking revenge for his father’s death at their hands. In the final play, The Eumenides,
Aeschylus creates the world’s first courtroom drama, in which the hero is acquitted on
the grounds that his mother’s crime had been greater than his. She had killed a man
who was also a great warrior and leader of his people. The son, Orestes, has killed an
adulterous woman and her lover.

The decision to acquit the hero was made nearly 2,500 years ago and delivered
from the stage at the Theater of Dionysus; the verdict is still discussed today. The-
ater history teachers often point out that while the acquittal does not sit well with
everyone, especially feminists (who argue that it discriminates against the gender of
the victim and ignores the fact that the murdered husband had a mistress), the work
is nonetheless a milestone in the early history of democracy. There was, after all, a
trial. Reading or watching performances of The Oresteia can generate discussion about
whether the law, even in a democracy, judges all persons equally.

Even more modern works can give us all a deeper sense of history, of how those
who lived before us thought and felt. Consider, for example, the novel To Kill a Mock-
ingbird, which almost every American schoolchild reads at some point. Doesn’t this
story help many of us better understand not only the persistent issues of racism and
injustice in this country, but also the emotions and sensibilities of childhood itself?
Don’t countless readers recognize something of themselves in the young protagonist
Scout? And certainly a painting like Picasso’s Guernica (see Figure 5.33) can help us
know the chaos and calamity of war.

Developing a profound respect for the classical works of Socrates, Aeschylus, or
the sculptor of the Venus de Milo, or for the works of more recent artists such as Harper
Lee and Picasso, does not mean choosing to ignore the achievements of everyone else.
At the same time, having profound respect for today and a wider vision of tomorrow
does not mean that we ought to ignore what can be justly celebrated from yesterday.

Becoming an “Infinite” Person

1.8  Why is Leonardo da Vinci considered the perfect model of the “infinite” person?

By sharpening our awareness of the present—the issues, the important themes and
varied ways of presenting them—and by linking us to the past, the humanities pro-
vide a wider view of life. As this book unfolds, you will be learning much more about
the humanities and what the various disciplines are and how they can deeply affect
your life. Your view of the humanities and the world will continue to expand, and you
will be on your way to becoming an infinite person.

Let us consider the very model of humanism, the very essence of the infinite per-
son, Leonardo da Vinci (1452-1519). So broad was the range of his curiosity and creative
genius that history has accorded him that rarest of titles: uomo universale, universal man.
He is also called a Renaissance man, meaning a man of the broadest possible learn-
ing and a widely diverse range of interests and achievements. Since Leonardo’s time,
that label has been given to many people, both the famous and the not-so-famous, who
refused to be limited to just one field of endeavor, though it is doubtful that many will
ever match what Leonardo accomplished: planning early versions of the airplane and
the submarine; speculating about the human circulatory system long before William
Harvey “officially” discovered the circulation of the blood; building the first hydrom-
eter to measure the displacement of water; inventing the science of meteorology long
before the proper instruments to make accurate predictions were available. His Vitru-
vian Man, a drawing based on the work of the architect Vitruvius, suggests a perfect








